Recognition Program The scoring rubric provides a comprehensive set of quality statements that reflect a consensus of the education comrthenity abou
elements that should be present in an exemplary middle school. Individual schools may use the rubric for self-assesshrant. The r
will be used to evaluate 1999 Distinguished Middle School applications based on a four-point scale (4 signifies higkaghality).
rubric level is designed to be a holistic description, not a checklist. Evaluators will assign the scoosttieidsely resemblése
information providedhn the application. Schools selected for recognition typically receive scores of 3 or 4. To receive scores of 3 ar
4, schools must provide specific examples and other evidence in their responses. Applicants are not expected to rexfdexescores

4 in all areas. In some instances level 4 describes an ideal toward which schools are encouraged to strive.

1999 California School

Rubric for Scoring

Distinguished Middle School
Applications

gn

1STANDARDS, ASSESSMENT, AND ACCOUNTABILITY: Vision, Standards, and Accountability Describe the process used by your school community for developing and communicating
common vision of what students should know, understand, and be able to do upon leaving middle school. Indicate the foyameiages of your school community. Describe how your school

is developing and implementing rigorous content and performance standards. Describe how you ensure that local stahelastiagrgatous as state standards. Describe how the school and district

examine school data to ensure progress toward schoolwide improvement and communicate results to the community.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

Representatives of all segments of the school commun

administrators, teachers, other school staff, families, |apdrents collaborate to establish a clear vision afine what students should know and
community members—collaborate to establish and cpmhat all students should know, understand,
municate a clear vision of what all students should knote able to do. The vision statement is commt
understand, and be able to do upon leaving middle schaaited to the school community and is periodica
The vision reflects current research and practice and thgiewed and adjusted.

cultural diversity of the student population. The vision

statement is periodically reviewed and adjusted.

The school has high expectations for all students. Cont&hie school has high expectations for all stude

and performance standards for English/language arts
mathematics are in place, and standards for additi
subject areas are in development. The process us
develop standards in English/language arts and ma
described, including how local standards have been e
ined, to ensure that they are at least as rigorous as
standards.

A school improvement plan with yearly goals has b
developed by all segments of the school community.
school uses a variety of methods to evaluate the effeq
ness of its overall program. The plan focuses on how
school program will help all students achieve content
performance standards. School budget items are ali
with the improvement plan.

Results of the school evaluation process are communi
to all segments of the school community in a variety of w
that go beyond the School Accountability Report Card
student report cards (e.g., media, Web page, town

ty&ehool staff, the school site council, and seleg

&uhtent and performance standards in at I¢
olalglish/language arts and math are in place o
edhtthe final stages of development. The proc
thused to develop standards in English/langu
xarts and math is described, including how lo
sttwadards have been or will be examined
ensure that they are at least as rigorous as
standards.

baschool improvement plan with yearly goals h
Theen developed by all segments of the sc
tigemmunity. The plan focuses on how the sch

thgram will help all students achieve contg
aadd performance standards. Efforts are undery
ghednake sure school budget items align m
closely with the improvement plan.

R ults of the school evaluation process are ¢
aysunicated to families and other representati
anfithe school community in a variety of ways.
hall

teeiministrators and some teachers det

arable to do. The vision statement is gen
nally consistent with the curriculum. Thi
llinformation is communicated to the scho
community. The vision statement is pe
odically reviewed by staff.

ntshe school has high expectations for

arentent and performance standards, w
estevelopment of standards in English/la;
agriage arts and math in the beginning sta
cdlhe process used to develop standard
tescribed.

state

a%he school staff develops an improveme
oplan each year to evaluate some aspt
oof its program. There may be yearly goal
2ribchool budget items are not necessa
waligned with the plan.

ore

ofkere is limited communication with fami
véies and the community regarding scha
evaluation results.

eifhe school community has a formal

bstatement of philosophy and goals

ethat is kept on file at the school. Itis

srarely used in making curricular and

obtaff development decisions and may

inot be consistent with the curricu-
lum or reflected in day-to-day op-
erations.

albchool administrators and teachers

~agtidents. Work is underway to develomlan to develop content and perfor-

itmance standards.
n-

ge.

5 IS

ft is not clear whether a yearly im-

2qgisovement plan is in place. Admin-

gstrators, staff, the school site coun-
rilgil, or individual teachers may de-

termine school budget items, but not
as a cohesive group.

- Strategies for reporting school
okvaluation results to families and the
community are not discussed.

meetings).



2MIDDLE SCHOOLS—STANDARDS, ASSESSMENT, AND ACCOUNTABILITY:Student Assessment Describe how the school and district examine school data to ensure progress towa
schoolwide improvement. Describe your methods of student assessment, how your assessments are aligned with your stamdarols neeasure whether all students are meeting your standards.
Show how teachers use assessment information to modify curriculum and instruction to improve student achievement. Préesdsf agsaegsment in English/language arts and mathematics. Describe
how students are involved in the analysis of their own work. Describe how the progress of special needs students isassibsseulr3tudent results are reported to students, families, and the community.
Assessment methods may include, but are not limited to, teacher evaluation of student work (grades, records, checktis)s gigirtéd-developed assessments, writing samples, criterion-referenced
assessments, and assessments linked to instructional materials; Standardized Testing and Reporting (STAR) resultdangeaggiassessments such as Aprende, and publishers’ norm-referenced

tests.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

Teachers regularly use a wide range of assessment

mation to modify curriculum and instruction and to imtion to plan for curriculum and instruction. A

prove student achievement of standards. An assess
system based on multiple measures is in place or is 1
developed. Examples of how the assessment proce
used are provided in English/language arts and math

All teachers meet regularly to analyze student work in
areas, determine what students know, and decide what

next teaching steps should be. Multiple strategies afenmine what students know and decide what t

place to ensure that teachers apply consistent criter
judging student work. As a team, all teachers and ¢
members of the school community regularly examine
dent assessment data and school data. They analy:
data and make decisions about the entire school,
classroom, and individual students.

Students often analyze their own work, reflect on t
progress, and identify their strengths and weaknesse

All students with special needs are assessed appropr
to accurately depict their knowledge and growth.

There is a comprehensive process for communicating
vidual student results to families. Disaggregated ass
ment results are also communicated to the entire s¢
community. Families of English language learners rec
information in their primary language(s).

nficeachers use some student assessment infa

neEsgessment system based on multiple measu

einglace or is being developed. Examples of h

sthesassessment is used are provided in Eng
language arts and math.

Al teachers meet at least quarterly to anal
tistiident work in some subject areas. They de

ianixt teaching steps should be. Teachers a
theonsistent criteriain judging student work. Tea
stars and other members of the school commu

eachool, each classroom, and individual stude

eBtudents sometimes analyze their own wa
5.reflect on their progress, and identify the
strengths and weaknesses.

afedyne students with special needs are asse
appropriately to accurately demonstrate th
knowledge and growth.

rieachers use student achievement in
nmation periodically to plan for curriculun
reansl instruction, but there is no regu

iskystem based on multiple measures is
ing developed.

zA few teachers meet at least once a ye3
teanalyze student work in some areas
effetermine what students know and dec
pphhat their next teaching steps should
chiittle attention is given to ensure thattea
nigrs apply consistent criteria in judging st

ntthan as a school team, examine test sc
and other classroom data and make d
sions about their classes and students.

riStudents rarely analyze their own wo
2irThey depend primarily on their teachers
identify their strengths and weaknesse

s3detre is limited evidence that special ne
estudents are appropriately assessed.

ndlkere is a process for communicating individ
estident results to families. Disaggregated res|
haot also reported to some members of the sc
bigemmunity. Efforts are made to communica
results to families in their primary language(s

halhere is limited communication with fam
ulies and the community regarding studé
haalsessment results.
ite

oBtudent assessment information
nmay be examined, but the analysis
adoes not relate to classroom prac-

oprocess. Development of an assessmeiites. The school intends to develop

ban assessment system based on mul-
tiple measures.

ir feeachers rely heavily on teacher- or
text-generated tests, nationally
ideormed tests, and individual work
pesheets to evaluate students. Teach-
hers and administrators may examine
uindividual student test scores and

reatfedyze data to make decisions about the entident work. Teachers, as individuals rathesther data to make decisions.

res
BCi-

kStudents depend on their teachers
teo identify their strengths and weak-

5.nesses rather than analyzing their
own work.

pdsssessment of special needs stu-
dents is not addressed.

- Strategies for reporting student as-
2nsessment results to families and the
school community are not described.
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MIDDLE SCHOOLS—TEACHING AND LEARNING: Curriculum Content and Instructional Practices Describe how the school provides a comprehensive and balanced core curriculum
all subject areas that is articulated across grade levels. Use examples from English/language arts or math to desanbedidunttie aligned with the school’s content and performance standards.

Describe how all students are provided with challenging learning experiences appropriate to young adolescents. Destribhalevaicpment and the selection of instructional materials in the school.
Describe the library/media services that support the curricltliate: This section will be weighted twofold in the application scoring process.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

A comprehensive core curriculum is provided to all

dents across all grade levels in all curriculum are
English/language arts, math, science, history/social
ence, health education, visual and performing arts, phy
education, and career awarenéHse curriculum include
content knowledge, application of basic skills, prob
solving, and comprehension. Research on current e

tional practices has been used in curriculum planning.

The curriculum is aligned with content and performa
standards in core areas. Itis articulated across grade |
including articulation with high school and feeder elen
tary schools. Examples are provided in English/lang
arts or matto demonstrate the alignment with content
performance standards and articulation across grade |

Curriculum development and the selection of instructi
materials involve the entire school community. The
riculum and materials are aligned with standards.
materials reflect current educational research and pra
and are examined to determine their effectiveness.

The staff uses a variety of instructional methods and

egies to meet the needs of all students. These in
flexible groupings, hands-on activities, projects, cong
materials, fieldwork, service-learning, and library reses
All students have opportunities to create, perform,
respond to artistic stimuli. The methods and strate
address young adolescents’ need to be active. Stude
encouraged to go beyond the core curriculum and ex
their independent learning abilities.

Learning activities are supported by a high-quality libr.
media center with full-time credentialed library/media st
current technology, and learning resources to mee|
diverse needs of students. The library/media cent
available to students and families beyond the school

5th- comprehensive core curriculum in most sy
ageets is provided to all students. It includes cq
seit knowledge, application of basic skills, pro
sleat solving, and comprehension within an inte
5 disciplinary approach. Curriculum planning
ebased on current educational research and kn
Hthye of best practices.

ngde school is aligning its curriculum with conte
eweld, performance standards. Articulation of
egere curriculum across grade levels is imp
lagented in some areas. Examples are provide
arthglish/language arts or math to demonstrate
eadignment and articulation across grade level

oréthool and district staffs develop curriculum a
Clgelicit community opinion. There is a plan {
Thign instructional materials with standards.
cicecess for reviewing alignment is clearly d
scribed and may be implemented in some ar
A process is being developed to evaluate
effectiveness of instructional materials.

stratrariety of instructional methods are being us
clird@ost classrooms and curricular areas. Stud
reterk in groups and independently. Instruction
rgjroupings vary with the nature of the task. T|
amgthods and strategies address young add
gEsnts’ need to be active.
nts are

pand

aryéarning activities are supported by a libral
afhedia center with full-time paid staff, curre
t tbehnology, and a variety of learning resourc
erTie library is open during the normal school dé
day.

bThe application makes general stateme
nthat a comprehensive core curriculum
bprovided to all students in some are
srCurriculum planning is based on know
sedge of best practices.
Owl-

ntThere is a plan to align the curriculum wi
heontent and performance standards w
ethey are completed. School staff me
dieriodically for curriculum articulation]
tleeross grade levels.

D.
ndlembers of the school community a

Ainstructional materials at the districtor s
edevel. It is not clear whether the instru
bamnal materials have been examined

theffectiveness.

edhe staff relies on textbooks to provig
errigor in the curriculum areas. Learnin
abccurs in large-group and small-group |
hstruction. Students may work in groups
lésdependently. Individual students recei
additional help on an as-needed basis.
school is working on strategies that w
provide students a greater variety of lea
ing experiences.

yLearning activities are supported by a
ntbrary with part-time paid staff. Some tec
esiology and learning resources are av
ayable.

nisis not clear that a comprehensive
isore curriculum is provided for all

astudents. The curriculum for some
I-students may be remedial in nature.

thDiscussion of standards is just be-
naginning. Articulation of the curricu-
pthim across grade levels is not ad-
dressed.

reDistrict or school staff is involved in

oinvolved in the selection of textbooks andhe selection of textbooks. Instruc-

tetional materials may be purchased
c-by individual teachers to enhance or
foextend their lessons. The effective-
ness of the materialsis notaddressed.

jeMost of the time learning takes place
gthrough whole-group instruction and
niraditional ability groups. There is
ono discussion of instructional prac-
veices appropriate to the developmen-
I'el needs of middle grade students.
lIStrategies appear to focus on teacher
rmeeds.

lilearning activities are supported by
h-a library kept open by volunteers.
Ail-
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MIDDLE SCHOOLS—TEACHING AND LEARNING: Teacher Professionalism Describe the processes that support teacher professionalism. Describe the professional develipsmehatacti
are provided, particularly in English/language arts and mathematics, who participates, and how the activities are selesstedpp@t activities designed for new teachers. Describe the opportunities

that are available for teachers to collaborate with other teachers, broaden their knowledge, provide mentoring and siiyerdeadearticipate in decision makilbgscussion may include, but is not
limited to, participation in Subject Matter Projects, collaborative networks, and professional organizations; Beginning $appberand Assessment Program; Bilingual Teacher Training Program;
internships; structured mentoring/coaching relationships; teacher release time and/or regular collaborative time; seniicg-leaintenance of a professional library; etc.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

Professional development focuses on preparing teach
help students achieve content and performance stand
It also aims to strengthen subject-matter expertise, ¢

crBiofessional development focuses on prepa
atelachers to help students achieve content
apsrformance standards. Professional deve

room management skills, and learning support strategiesent also includes strengthening subject-ma

Training related to special needs students reflects the d

cragpertise, classroom management, and lear

graphics of the school. There is a comprehensive plan fupport strategies. Training related to spe

professional development, and its effectiveness is eV
ated based on student assessment data.

aheeds students reflects the demographics of
school.

New teachers are carefully selected, supported, and mawew teachers are carefully selected, suppor

tored with a professional development plan and quali
support providers.

Teachers are empowered to make decisions about cu
lum, instruction, discipline, teacher and program eval
tion, school operations, etc. Opportunities are routin
scheduled for teachers to work and plan collaborativ
share current educational research, and reflect on ¢
room practices. They have opportunities to articulate \
elementary and high school staffs about the children {
serve in order to facilitate positive transitions for stude
and families. Teachers are recognized for making ex
tional efforts with students. Job satisfaction is high.

Teachers are encouraged to expand their roles, grow|
fessionally, and use best practices based on research.

school staff members frequently provide staff developm
for their colleagues. All members of the school staff

viewed as an essential part of a team to enable stude
succeed.

ighd monitored with a professional developm
plan.

riceachers are empowered to make decisions a
uatrriculum, instruction, discipline, teacher al
eprogram evaluation, school operations, etc. Th
elare frequent opportunities for teachers to w
leemsd plan collaboratively and to share informati
vilthey may have some opportunities to articul
hesth elementary and high school staff about

nehildren they serve in order to facilitate positi
capansitions for students and families.

preachers are encouraged to take advantad
Qphefiessional development opportunities at
esthool, district, county, and regional levels. G
agortunities are provided at staff meetings
nteachers to share what they learned from t
professional development. Other school st
members attend meetings and professional de
opment activities, and there is recognition
everyone plays a part in student success.

ifjans are being developed to have prof
asidnal development focused on helping s
ogents achieve content and performan
ttetandards. Professional development n
nimgelude strengthening subject-matter €
ciglertise, classroom management skills, g
tlearning support strategies. Training 1
lated to special needs students is discus
but it may not be clear whether it reflec
the school's demographics.

teBlupport for new teachers may be limited
erg mentor teacher.

b&ame teachers serve on committees in
nachool such as the school site council or
estudent study/student success team. Tea
brérs and administrators are working on i
brereasing teacher involvement in the ope
ation of the school. There are some oppor
heities for teachers to work and pla
veollaboratively and to share information

eTefachers participate in professional dev
hepment opportunities at the district, count
per regional level, but support by the schg
ois limited. Opportunities to share informg
ndion are limited. Other school staff me
affers are recognized as resources for st
vidarning, but only relative to job title an
ndtnction.

UT;

e3he professional development pro-
figram is determined by individual
aeachers based on their interests and
alassroom needs. Training related
xto special needs students, if dis-
ncbissed at all, is not connected to the
eschool’'s demographics.

sed,

ts

tdhere is no evidence of support for
new teachers.

tighe principal makes most of the
heecisions about the school with sug-
aestions from some teachers. Teach-
ners have little opportunity to work
raand plan collaboratively and to share
tunformation.

n

elFeachers do not attend workshops
yand in-services consistently. The
aschool or district does not provide
-fiscal support of professional de-
-velopment activities. School staff
enembers other than teachers are not
drecognized for the part they play in
student achievement.




MIDDLE SCHOOLS—TEACHING AND LEARNING: Integration of Technology Discuss the ongoing process of integrating technology into the total school program. Descrilaa your pl
technology use. Discuss how professional development needs are met. Describe how students, teachers, library/medieeiesgheost staff, and community and business partners are provided
information and various learning resources. Include the accommodations that have been made to ensure appropriate s¢ahcédarasaff and students. Include examples of usage data (e.g., the number
of computers, frequency of usage, population of users, etc.). Desribe the extent of electronic networking infrastrudbarg theosite and beyond. Explain funding, and describe how your school utilizes
family and community resources and is involved in regional coordination to maximize effectiveness of technology integration.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

Teaching, learning, and administration of school progra
are accomplished with appropriate technology such
computers, telecommunications, and other media. T¢
nology is used to help students increase their knowle
and skills, expand the depth and scope of curriculum,
obtain information outside the classroom. High-qual
training for the effective use of technology in the teachi
learning process is provided on an ongoing basis.

All students and school personnel have convenient ac
to and use a wide array of information and learning
sources in a variety of formats. Usage data reflect use o
Internet, on-line networks, databases, etc., by teach
parents, students, and community members. Teacher
students use technology in a variety of learning activit

A well-structured organization of contacts for techni
assistance provides timely help. An on-site lead persor
been identified for immediate needs, and the staff
access to outside assistance as necessary.

The impetus for change is a clear vision of the instructio
learning, and administrative advantages that can be
vided through technology. Well-planned electronic n

mented. Evaluation of effectiveness is built into the pl
ning structure. There is a plan to update essential tec

0gy.

The funding of technology is used to enhance the qualit
education provided for students. Technology is integra

all regular, categorical, and special programs. A br

range of opportunities to collaborate and share resou

with outside sources have been utilized.

inf®aching, learning, and the administration
ashool programs are accomplished with apg
>gbriate technology. Technology is used to h
dgteidents increase their knowledge and skills
atalexpand the depth and scope of the curricul
it raining for the effective use of technology in t
ngéaching/learning process is provided.

cédkstudents and school personnel have acces
re- wide array of information and learning n
f 8wurces through technology. Teachers guide t
esgjdents in the use of technological tools. Te
5 antbgy support may be limited to a technology
esomputer lab that is accessible to students du

and after normal school hours. Staff proficient

technology is available.

rgbtaff is available on site to provide technig
fessistance. Coordinated technology assista
hatay be provided at the district level.

hdt|anning and implementation of electronic n
pwoerking at the site and beyond are underway. |

an-
nol-

y e of technology is seen as appropriate to
| tegular, categorical, and special programs.
baderous opportunities to obtain funding from o
rcgde sources have been sought.

elmstructional program. The school i
arveloping a program in which technolog
uwill be used to expand the curriculum.ginning computer literacy and/or
n&ome training for the use of technology

sstechnology is available to students f
especific purposes such as word process
heir information retrieval. Technology i
clavailable for those who are mostinterest

etdvantages of using technology ininstruction and
working at the site and beyond is in place or being impledministration are well understood.

ofechnology is used primarily as a tool
r@ssist teachers in the management of

provided.

oor most in need, but it is less accessible
riggneral students.
in

abome technology assistance is provide
ance

etA plan exists for networking within the
Isite.

&@ipportunities to obtain funding from out
Ngide sources are being explored.
t-

dlechnology is used primarily as a

tecord-keeping and data collection
stool for teachers. Student access to

ytechnology, if any, is limited to be-

iglrill and practice. Technology train-
ing is rarely offered.

bISome access to electronic informa-
rigon and learning resources is avail-
5able; however, learning and infor-

echation resources are primarily print-

toased.

INo on-site technology assistance is
formally available.

No technology plan exists within the
school.

- Funding fortechnology is extremely
limited. Opportunities to obtain
funding from outside sources have
not been considered.




MIDDLE SCHOOLS—SUPPORT FOR STUDENT LEARNINGMiddle School Culture Describe the culture of the school. Give specific examples of how the school reflects the exempéary middl
level school described Baught in the MiddI€1987) andlurning Point41989). Describe those aspects of the middle school philosophy that have been implemented to make the school a stud
centered place where students do not “slip through the cracks.” Describe how the school environment ensures learnoheytis: 8iee specific examples of strategies that the school employs for nurturing

students to enhance self-esteem, participation, and commitment. Describe the strategies used to ensure that studsetsfeehaeetion to the school.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

The culture of the school reflects energy; enthusiasn
commitment to excellence; and active, conscientious §
port of ways to achieve the school’s vision. The curriculd
the instructional practices employed, and the organiza
of the school reflect the academic, social, and pers
developmental characteristics of young adolescents.

The school provides a caring and nurturing environm
that actively promotes student learning. The climate in
classrooms is one of respect and concern for other
hallmark of the school is collaboration by staff member
improve the quality of the program and the experience
the students as they transition through the middle gra

The master schedule demonstrates flexibility to encou
the use of a variety of instructional methods and mate
appropriate to the needs of young adolescents.

With few exceptions, students are served in regular cl
room settings. Support is provided in the classroom
after-school tutoring programs, and through student
student support groups and cooperative learning grou

In addition to the core curriculum, students have oppo
nities to explore a variety of skills, areas of knowledge,

experiences through the exploratory curriculum and
enhance their skills and knowledge through the elec
curriculum. All students participate in the exploratory a
elective curricula.

A successful system is in place to bond all students tg
school and community through a variety of strategies, S
as extracurricular, co-curricular, and intramural activiti
student leadership activities; group membership; and s
ice-learning. These activities are open to all students,
staff members encourage all students to become a
participants. Evidence shows a high level of student par|

n;Tae culture of the school reflects a commitm
up-excellence and active support of waysto ach
nthe school’s vision. The curriculum, the instru
titional practices employed, and the organizat
pradithe school reflect some developmental cha
teristics of young adolescents.

eAll staff members see themselves as helpin
giromote a caring and nurturing climate. Thert
5.a/strong focus on respect and concern for oth
5 t0
s of
jes.

afevariety of scheduling and instructional stra
iajges are used that are appropriate to the nee
young adolescents.

addost students are served in regular classrog
Bome support systems are in place, and other
rtbeing planned.

ps.

rtithe importance of exploratory and electi
araburses in middle-level school curriculumis d

tiwtudents.
nd

tAesystem is in place to bond all students to
usbhool and community. There is some evide
pghat it is successful. All students are encoura
etg-participate in school activities. Programs 3
astiategies show promise but may not be fu
ctileveloped. Evidence shows that many stud
tigarticipate.

toussed, and the courses are available to maoststudents.

erithe school shares a common sense

eperpose; values effective past practic

cand is exploring new methodologies th

iomill more appropriately reflect the deve

aopmental characteristics of young adolg
cents.

y ithe administration and faculty are awa
> i5f the need to support students. Some de

attention is given to students.

ePlanning is underway to develop a mas
dsofiedule and instructional strategies t

young adolescents.

nmEhe school is making efforts to move to|
S acee curriculum process with support sy
tems.

veExploratory and elective courses are li
sited and are available only to some grou

thBonding between staff, students, and p
nants varies and may be limited to only a fe
geploups of students.
nd

Ily
2nts

pation.

tifappears that the primary focus is

2gIn the staff's effectiveness in terms

abf class management, curriculum

-coverage, and student performance.
ls-

rd here is no evidence that the school
tél focused on meeting the needs of

ers. provided of ways in which personalthe whole child.

teThe schedule closely resembles the
nataditional high school structure of

will more effectively meet the needs ofseveral periods a day, with a differ-

ent teacher for each course.

d.ittle or no information is provided
sabout ways in which student support
is personalized.

nThere is no evidence that explor-
patory or elective courses are pro-
vided for students.

afFhere is little or no evidence of a
pvprocess that would bond all students
to the school and community. Ac-
tivities that involve relatively few

students may be cited.




MIDDLE SCHOOLS—SUPPORT FOR STUDENT LEARNINGAcademic Counseling Discuss how the school provides academic counseling for middle-level students. Describe the strategies 1
to ensure that students are prepared for a broad range of academic options in high school, including programs to supfrasgudeps traditionally underrepresented in colleges and universities.

Describe the processes in place to encourage all students to aspire to academic success. Describe the roles teachedinmegcademic counseling.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

The school encourages all students to aspire to acad
success. All students receive academic counseling t
sure that they are prepared for a broad range of acad
options in high school.

Teachers are involved in a variety of academic counse
activities and processes. A fully implemented teacher|
visement program or other structured approach conrj
teachers and students.

All students, including those experiencing difficulty

achieving academic success, have personal learning

that establish a meaningful course of study to be take
preparation for success in high school. These plans
developed through collaboration with the student, sch
staff, and parents. There is evidence that the plans
reviewed and revised as needed.

snecess. Most students receive academic ¢

range of academic options in high school.

liBgme teachers, in addition to counselors, actiy
aglipport and counsel students to aspire to hig
eethication and consider career goals.

nMost students, including students with speg
plaesds, receive guidance in developing persg
niéarning plans and revising them as needed.
are

ool

are

Programs include students from groups traditionall§rograms encourage students from groups tr

underrepresented in colleges and universities in cou
that prepare them for academic success in high scho
variety of support strategies are provided to help th
succeed.

réiesally underrepresented in colleges and uniy

plsifies to take courses that prepare them for &

edemic success in high school. Supportis provi
to help them succeed.

eBtiedents are encouraged to aspire to acaden@tidance to increase student awarenes
pUoture career and education options is availents are given extra help or encour-
eggiling to ensure that they are prepared for a bioaflle to most students.

e}y few teachers may be involved in cou
heeling students about high school and
reer goals.

iaGenerally, only students who do well i

natademic course work are encourageq
prepare for college. Only special needs
at-risk students have personal learni
plans.

adiew programs and policies encourage s

edents from groups traditionally unde

cepresented in colleges and universities

edke courses that prepare them for a
demic success in high school.

shb evidence is provided that stu-

agement to aspire to academic suc-
cess or to develop high school and
career goals.

n-No evidence is provided that teach-
teers are involved in advising stu-
dents about high school and college
and/or career goals.

nThere is no discussion of personal
earning plans.
or

ng

tuNo efforts are described to encour-
-age students from groups tradition-
tally underrepresentedin college and
camiversities to take courses that pre-
pare them for academic success in
high school.




MIDDLE SCHOOLS—SUPPORT FOR STUDENT LEARNINGSpecial Needs and At-Risk Students

3

Identify the special needs and at-risk student population at this school. Describagthe learr
support services and personalized assistance provided to students with special needs. Describe the processes by vdadk apdcdisk students are ensured access to and success in the core

curriculum. Include evidence that learning support services are worgjmegial needs and at-risk students include gifted and talented students; English language learners; students fromrmuailturally a
ethnically diverse backgrounds; students receiving special education services; students not achieving their identifigodesarmidhgstudents not meeting the school’s performance standards; students
in individualized programs; students with physical and mental health needs; students who exhibit behavior problems; stutents attend school regularly; and/or students who are experiencing

problems outside the school.

4. Makes a Strong Case 3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

The school takes responsibility for meeting the needs of @le school uses its resources and those of f
students. There is a coordinated process by which stu
with special needs are identified and help is provig
Administrators, teachers, counselors, families, other sc
staff, and community members act early and work toge
to determine successful interventions. Strategies sud
use of a student study team (or student success team)stndent success team) and family-school c(
family-school compacts determine how the school amcts determine how the school and family W
family will help the student succeed. Evidence demohelp the student succeed. There is some evid

strates that those interventions have been successful| that interventions have been successful.

hSisategies such as use of a student study tea

The school provides a well-thought out and comprehensi8pecial needs students are provided access t|
approach to meeting the needs of special needs and at-ciste curriculum, and additional learning supp
students. These students are provided full access to th¢ semices are provided. Schools with large ny
curriculum. Additional learning support services are grdsers of special needs students are clearly worl
vided to this population of students to ensure that they doamprove ways of meeting their needs. Inforn
successful. Special education students are transitiongdida is provided on ways in which special edu
and supported in mainstream classes, including full incltien students are transitioned to mainstre
sion. English language learners are provided access todlasses. English language learners are prov
core curriculum and effective instruction to acquire Englisticcess to the core curriculum and instruction
language skills. Evidence shows that support services aoguire English language skills.
having positive results.

A variety of comprehensive learning support services| afe variety of comprehensive learning supp
provided in the regular classroom or in special interventigervices are provided in the regular classroon
programs with small-group or individual instructional acin specialintervention programs with small-gro
tivities. The support services are well coordinated to effeor individual instructional activities. Althoug
tively use the resources of the school and community.|Tthe support services appear comprehensivé
school provides extended learning activities beyond| theay not be clear how or whether they are coo
typical school day. nated with one another at the school site.

Students who need health-related or other types of interv&tudents who need health-related or other ty|
tions are referred, with family approval, to support services interventions are referred, with family a
that meet their needs. When possible, services are cqopilval, to support service providers that m
nated with the school site. their needs.

Jdigts and the community to assist students who ameeeting the needs of all students, and ¢
edxperiencing difficulties. Responsibilities maydence shows that those efforts have

hoatt be clearly defined. The school staff worksulted in some success. Individual teach
theith families to identify successful interventionsdevelop plans to help students succeed.

mMhe school takes some responsibility f

(or
m_
ill
2nce

oTheere is general information that spec
pducation students are being mai
nstreamed. Discussion of other special ne
iggoups may focus on remediation. Sor
aspecial needs students may be provig
aaccess to the core curriculum and m
ameet the same standards as other stude
deds not yet clear the way in which Englis
language learners will be provided supp
in acquiring English language skills.

n Bonal categorical program pull-out strat
umies with little collaboration between re
n source staff and classroom teachers.

2, it

rdi-

pEamilies may be informed of indication
D-that their students may need health-relal
cadr other interventions, but no assistance

provided.

oft is not clear whether anyone at the
véchool takes responsibility for help-
réag students with special needs to
essicceed in school.

alhere is no evidence that special
nreeds students are provided with
edlse core curriculum or that they are
nable to meet the same standards as
agther students. Discussion focuses
agn remediation. The issue of En-
2rgbish language acquisition is not ad-
hdressed, although school demo-
bigraphics may indicate the presence
of English language learners.

prEupport services are provided by tradiThere is minimal evidence of stu-

-dent learning support services or
-appropriate interventions. There are
no alternatives to full-group instruc-

tion.

sThere is no evidence that the school

tetdkes responsibility for making sure

» that families are informed about,
and students are referred for, ser-
vices where needed.
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MIDDLE SCHOOLS—SUPPORT FOR STUDENT LEARNINGSafe and Healthy Schools and Coordinated Services Describe strategies used to ensure a safe, clean, and secure lea
environment that reflects the importance of education in our society. Describe programs and strategies to ensure thét freedotimadrugs, alcohol, tobacco, crime, and violence and that healthy

student behavior is promoted. Describe standards for student behavior and strategies for conflict resolution. Discusbduwupgarts the coordination of health, social, and law enforcement services

for students and families in the community.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

There is a positive schoolwide focus on the safety, he
and well-being of students. The school has a compre
sive Safe School Plan. It also has research-based prog
to promote students’ healthy behaviors in the area
nutrition and physical activity and to prevent drug, alcok
and tobacco use; HIV/AIDS and STD; and teenage p

nancy. Evidence of success is demonstrated in an anrswacess in these areas is described.

research-based assessment of school environment f3
(e.g., California Safe School Assessment report, Heg
Kids Survey).

Expectations for behavior at the school and in the com
nity are well known and accepted by students. Court
respect for others, and appreciation for diversity are n
eled by school staff and reinforced by school polici
There are programs to help students learn to deal
conflictin a nonviolent manner, such as conflict resoluti
mentoring, and peer mediation. Evidence of succes
progress is provided.

The school has well-established partnerships with he
mental health, and social service providers as well as |
law enforcement agencies to coordinate services to
dents and their families. The support system is well cog
nated, accessible, and affordable. Evidence of succe
meeting student needs is provided.

The physical environment of the school reflects the im
tance of education in society. Resources, including th
from the community, are provided to ensure that the by
ings and grounds are clean and in good repair. Schoo
classroom environments are stimulating and reflect prid
school and student work. A posted notice announces
the school is a tobacco-free and drug-free campus.

alhere is a positive schoolwide focus on the saf
héealth, and well-being of students. The school
rant®@mprehensive Safe School Plan. It also
5 rebearch-based programs to promote stude
dhealthy behaviors in areas important for you
regdolescents and as required by law. Evidenc

ctors
Ithy

micxpectations for behavior at the school and in
egymmunity are disseminated and discussed
aequest. Efforts to promote respect for othg

watkills are visible in programs and policies. The
paye programs to help students learn to deal
saanflict in a nonviolent manner, such as confl
resolution, mentoring, and peer mediation.

alffhe school works closely with health, men
oballth, and social service providers and also
skaborates with law enforcement agencies to
rdide services to students and families. Ther
sgvidence of some coordination of services by
school.

dbchool repairs and maintenance are complg
osken possible, but the process may not be pr
ildve or ongoing in nature. School and classro
amyironments are stimulating and reflect pride
esohool and student work.
that

eappreciation for diversity, and conflict resolutiorversity. Formal, well-thought-out pro

etiPolicies and procedures to ensure a se
hasvironment and student well-being a
hdsscribed. Evidence is provided to shq
ntisat students, families, and school st
ngelieve the school is safe and secure. ]
e sfhool has programs to promote studer

healthy behaviors.

&taff is working to establish a climate th
repromotes respect and appreciation for

ereesses for building conflict resolution skil
vitire not in place.
ict

alhe school is developing a process
caeoordinating health, mental health, a

2 Ehere is limited collaboration with lav
trenforcement agencies.

ztétle school community has explored 1
papurces for making needed repairs or
pmancing the facilities or campus. The cg
idition of the campus and classrooms d
not meet expectations of cleanliness 4
school pride.

Ussues relating to student safety,
réealth, and well-being are generally
vaddressed.

aff

he

ts’

tHexpectations for behavior are not clearThere is no discussion of expecta-

ations for student behavior or of ef-

dforts to integrate personal and social

- skills enhancement into the school

sprogram. Strategies that promote re-
spect, appreciation for diversity, and
peaceful resolution of conflict are
not addressed.

ofhe school may refer students and
ndamilies to health, mental health, and

rgocial services for students and famili¢social services providers where

needed. There is no evidence of col-
laboration with law enforcement
agencies.

el does not appear that the school
icommunity has explored resources
nfor making needed repairs or en-
drancing the facilities or campus. The
nchmpus and classrooms may show
evidence of graffiti, disrepair, ne-
glect, and/or lack of school pride.




MIDDLE SCHOOLS—PARTNERSHIPS AMONG FAMILIES, SCHOOLS, AND COMMUNITIES=amily Involvement Describe the strategies and activities used to ensure that families—which may
1 O include parents, grandparents, aunts, uncles, foster parents, stepparents, guardians, or other caregivers—are coltabmgatitlegpaducation of their children and that teachers and families
are encouraged to work together for the benefit of the children. Describe how the school communicates with familiesthiosiedvhg are not fluent in English if there are other language groups in
the community.Discussion may include, but is not limited to, strategies and activities that you use to support families in their rallesssaridalecision makers in school programs and policies; as
teachers and supporters of their children’s learning; as communicators between the home and the school about their cogdesa;spd as informed consumers of the educational and support services

provided by the school and the broader community.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

The school has a comprehensive and systematic pl
effectively collaborate with families and community me
bers to help students achieve schoolwide standards.
are viewed as critical members of the school leader,
team and participate in determining a common vision
the school.

Families are offered a variety of options for contributing
the success of students and the school. Many family
community members volunteer at the school and par
pate as decision makers. They receive information an
training to help them be active participants in decis
making and supporting student learning. Teachers
trained to work effectively with families.

A variety of strategies to promote two-way communicat
are described. They exceed traditional methods and
include a Web page, town hall meetings, forums, fg
groups, etc. Families are informed about school issue
well as community services and resources. Families
their students are assisted during transitions from eler
tary to middle school and from middle school to high sch
to ensure that those transitions are successful.

Strategies such as family-school compacts; program
inform families about curriculum and assessment; on-
parent centers; and extended-day, enrichment, use
brary/media resources, and tutorial programs help fam
support student learning. Families are offered paren
and adult education classes to support their childr
development.

The cultural diversity of students’ families is valu
throughout the school. Communication is routinely ¢
ducted with families in the appropriate home language

arMany independent connections and activities
mvolve families and the community, but there m
They be an ongoing, systematic approach to
stipse resources. A planning effort is underw
fathe school makes an effort to know the comn
nity it serves.

tdhe principal and some faculty members m
goetiodically with families to discuss specific i
tisies. Some family members regularly volunt
datrthe school and serve on committees that
ioride resources and support for both academic
arenacademic issues.

onhhe school regularly communicates with fan
nigg about its programs, policies, events, pro
casires, and deadlines through newsletters, bu
stias, local media, etc. Some attempts are mad
agicourage two-way communication between
ndiome and school about a child’s needs
osthoolwide student needs.

sAwariety of strategies are used to inform famili
sibout curriculum and assessment and progr
otdi-support student learning.

ilies

ting

eNn'’s

edhe cultural diversity of students’ families
bracknowledged and respected. Communicatio
(sften conducted in the appropriate horn
language(s).

inFhe school tries to use the skills and tale
apf family members who offer to partic
upate, but there is no overall plan for o

nuAvolvement at the school.

pEtamilies participate in social and extrac
5-ricular activities and booster clubs th
bagupport those activities. Family membe
proecasionally serve in advisory roles to
afet opinions on policy decisions.

ni-The school periodically informs familie
cabout programs, policies, events, pro
lldures, and deadlines through traditio
ertethods. Communication is primarily fro
thibe school to the home, although the sch
aesponds to inquiries.

efamilies receive information about su
aparting student learning through pare
family/teacher conferences, report ca
comments, and newsletters.

sThe cultural diversity of students’ familie
nis acknowledged and respected. Comn
neication is sometimes conducted in t
home language(s).

ntBamilies typically are involved in
- traditional activities, such as fund-
ityaising and driving on field trips,

ayeach to expand opportunities for familyrather than as a primary resource for

students’ academic success.

irfamilies participate in social and
atextracurricular activities and booster
relubs that support those activities.
nf-Often the same families are the only
ones actively involved. Families are
not encouraged to play a role in
academic or policy decisions.

s Communication between the school
ceand families appears to be limited
nadind generally one way.

m

ool

p-There is no evidence that families
ntare given assistance in supporting
iréstudent learning.

s The cultural diversity of families
nunay be acknowledged. The issue of
hédhome language communication is
not addressed.




1 1MIDDLE SCHOOLS—PARTNERSHIPS AMONG FAMILIES, SCHOOLS, AND COMMUNITIESCommunity Connections Describe the mechanisms that are in place to ensure that the school an
community are engaged in partnerships that support student learning. Discuss relationships the school has developestidtiiotiret in the surrounding community. Describe the effect
that these relationships have on students and the school. Discuss opportunities provided for students to learn abmliccaneerstand the connection between school and careers. Describe the school’s
efforts to engage the interest of and involve the nonparent community who do not have school-age children in fikesttmaomunity” may include, but is not limited to, other elementary, middle,
and/or high schools, community agencies, businesses, industries, government agencies, community organizations, collegrsitiasdamd other entities appropriate to the area. Examples of the
benefits of school-community partnerships may include, but are not limited to, strengthening students’ sense of cilititgsemsinstrating that their involvement can have a positive impact on their

community, and increasing student knowledge through experiences beyond the classroom.

4. Makes a Strong Case

3. Makes an Adequate Case

2. Makes a Limited Case

1. Makes a Minimal Case

The school has well-established collaborative partners
with businesses, community entities, and other schoatesses, community entities, and other schd

Relationships are designed not only to provide monetaj
material support to the school, but also to strengthen
riculum, expand student learning experiences, and pra
opportunities for students to contribute to their commurj

Examples demonstrate the positive influence of sch
community partnerships on the students.

The school collaborates with the community wh
developing curriculum and instruction by including f
talents and skills of families and other community me
bers, and through such strategies as projects, fieldy
service-learning, etc.

Students have frequent and various opportunities to obs
different careers in the public, private, and nonprofit seq
and the variety of people working in those careers.
school makes an effort to develop student awareness
connection between school and careers.

The school has successful strategies to engage the in
of and involve its nonparent community and enjoys a |
level of public confidence.

higse school has some partnerships with b

yldrese partnerships provide monetary or matg
csupport to the school and some opportunities
vitadents to contribute to their community.

ity.
some positive influence on student learning.

efhe school works with community entities

nand skills of families and other community me
dvkyrs, and through such strategies as proje
fieldwork, service-learning, etc.

seBtedents have some opportunities to observe
tdesent careers in the public, private, and nonpr
Thectors and the variety of people working in th
Dfdhreers.

térbst school has some strategies to engage
ighterest of and involve its nonparent commun

00ke school-community partnerships have hathe school-community partnerships g

hexpand the curriculum by including the talententities, but these relationships are not s

ISthe school may have a few partnersh

righips primarily provide monetary or mat
feial support to the school.

too limited to have much influence g
student learning.

fdThe school has relationships with loc

Meifically focused on ways to include th
2Ciglents and skills of families and oth
community members.

diftudents have limited opportunities to g
Offerve different careers and the variety
bgsgeople working in those careers.

thee school is developing a plan to engg
Hthe interest of and involve the nonpare
community.

oknd is developing others. These partn

pEhere is no discussion of partner-
eships.

a)

rét is not clear that the school is aware
nof the value of school-community
partnerships to student learning.

allhere is minimal evidence that the
pechool is providing opportunities
eoutside the classroom for students.
pr

bStudents have no opportunities to
afbserve different careers or the vari-
ety of people working in those ca-
reers.

géhe school is aware of the impor-
rtance of involving the nonparent
community, but there are no efforts
to do so at this time.
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